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Background

ILEGRA

For demand-oriented and efficient care, the development of interprofessional competences should already be promoted in the training setting3. Particular relevance in
interprofessional cooperation is attributed to communication competence®*. So far, however, longitudinal studies of the effects of theory-based concepts on the different
levels of learning as well as before-and-after studies with a robust evaluation design are missing~. Also, the therapy professions, their thematic-subject interfaces as well
as the resulting interprofessional communication and interaction situations have been little researched so far. Thus the work focuses on the theoretical justification,

conception and evaluation of a teaching/learning event for the promotion of interprofessional communication competences, especially for the therapy professions of
occupational therapy, speech therapy and physiotherapy.
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Levels of evaluation
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Occupational
Therapy,
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. Physiotherapy
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change (Bogner et al. 2014; Kruse STEP 3
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Project process

* Conception of the course .
* Acquisition and training of teachers
* Pretest situational questions

e Conduct of the course

Summer term 2020 .
Winter term 2020/2021 .

First results (selection)

Results of the expert-interviews > comparison with HPCCC!!

A Communication with patients

Core communication objectives
The student... results of the content analysis from expert interviews (n=12)

(sub-) categories / results* examples*

adapts his/her own language to the Professional language

patient's level of understanding and
language, avoids jargon

Expression specific".

(2_Int_Phys_Tel_Transcript, paragraph 98)

"if you throw around too many terms"
(2_Int_Phys_Tel_Transcript, paragraph 103)

Appropriate communication

(7_Int_Phys_Transcript, paragraph 68)
uses techniques to establish and Empathy
maintain an empatbhic relationship and
ensures that the patient feels accepted

and understood

76).
Listening

Understanding

Considering

Acceptance
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"that means for the others to also put aside their own
professional language, which is perhaps also professionally

"l try to make myself understood when talking to the patient"

"empathy is very important" (4_Int_SLT_Transcript, paragraph

"Listening to each other, being open, that's what the
relationship needs" (11_Int_OT_Transcript, paragraph 45)

Survey of professional interfaces;

3 participating universities in Germany

Steps 1-3 completed

critical situations;
required competences

Evaluation of
effectiveness

Evaluation of
effectiveness

Evaluation of
effectiveness

Evaluation of
acceptance
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Critical Incident Technique
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Which content-related
interfaces/communication/problem situations arise
and which requirements can be derived from this?

Does the course contribute to the development of

self-assessment interprofessional communication competence?

(t2)
Does this competence acquisition (of EG) show in
a significant change?
Does the course contribute to changing
UWE-IP-D perceptions and attitudes towards

(t1-t2-t3-t4) interprofessional communication, learning and
interaction compared to CG? (t1-t2)
Does the course contribute to

sustainable change? (t4)

self-assessment How do the students manage to perceive the

(t3, t4) presented aspects of goal-oriented,
i terviews interprofessional communication and to apply
(t4: n = 4) them in everyday professional practice after
completing the course? (t3/t4)
How is the course evaluated
open by the participants? (t2)

questions (t2)
How is the course evaluated by the teachers? (t2)

Participants of the course

*Translated by the author

Pretest Posttest
Study programs (training-integrated; additive) EG  WCG  EG  WCG
- SLT; Physiotherapy (B.Sc.) > | Al | SR
. . 88 77
- Occupational Therapy, SLT, Physiotherapy (B.Sc.) E
- SLT, Physiotherapy (B.Sc.) Course
evaluation
Data collection completed
(quasi-experimental study; t4: Follow-up 2)
Pre- and post-results of UWE-IP-D:
experimental group (n = 44) vs. waiting control group (n = 34)
Pre (t1) Post (t2)
EG WCG EG WCG pre-post-significance n?
Subscales M M M M ANOVA (Cohen 1988)
(scale range) (SD) (SD) (SD) (SD) subscale*GR
(EG vs. WCG)

Communication + Teamwork 19.09 18.03 17.34 18.09 F=12.95 146

four-point Likert scale, sum score 9-36; (3.60) (3.20) (3.14) (2.92) p =.001

1 = strongly agree, 2 = agree, 3 = disagree, 4 = strongly disagree

Interprofessional Learning 16.73 17.50 14.25 17.68 F=8.24 .098

five-point Likert scale, sum score 9-45; (3.92) (4.25) (3.92) (4.74) p= .005

1 =strongly agree, 2 = agree, 3 = undecided, 4 = disagree; 5 = strongly disagree

Interprofessional Interaction 30.80 30.21 31.05 30.26 F=.094 .001

five-point Likert scale, sum score 9-45; (3_33) (2_50) (3_69) (3_44) p =.760

1 =strongly agree, 2 = agree, 3 = undecided, 4 = disagree; 5 = strongly disagree
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B Occupational Therapy (n=17)
B ST (n=28)
B Physictherapy (n = 41)
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Discussion and outlook
v’ course: empirical-theoretical foundation

v’ Evaluation of the methodical-didactical realisation:
positive

v Indications of competence development and transfer
to everyday professional practice (communication
strategies)

v" Course contributes to the change of level 2a
(UWE-IP-D: KuT; IPL)

?  UWE-IP-D: IPI results > discussion + interpretation

— evaluation of the use of situational questions;

investigation of long-term effectiveness (FU1+2)
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